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^ Presenting a set of guidelines for grades 2 through 

4,*this teacher's pianual is , one in a set of three competency i^ating 
scales which provide guidelines for the infusicn of career. guidance 
concepts intojthe elementary school curriculum. These rating scales 



were develo 
(F ina 1 Be 



by the Georgia Comprehensive Career Guidsyiqe Project 
rt, CE 018 130) , which organized the career-guidance needs 
of students ip kindergarten l^hrough grade 6 under three domains: 
interpersonal effectiveness, vork and life skills; and' li^fe career 
planning. These domajJas encompass thirty comprehensive , goals vhich 
are div^ed into developmental objectives and are in turn further / 
reduc^Tto the specific competencies on vhich the scales are based, / 
(The complete listing of domains, goals, ajnd objectives is appended / 
to this document.) The maiiuals ^e organized developmentally so' that 
comparisons can be made i)etveeh individuals or between gz;oups. The / 
use of the competency ratiiig scales is described in this manual under 
the following sec-tiong: organization of skill level criteria; si^ill/ 
level criteria for grades 1 through 4; opportpnitAes for rating 
students; examples of test situations; the rating scale (deg^e of 
proficiency) } the rating form; aiid detailed directions for ritlfing / 
students. Examples of the student^rating form and the develop$enta[l 
profile and suggestions for the tree of the information obtain<^^d 
through the scales are also included. (Rating scales for grades 
and grades 5-6 are found in BRIC documents CE 018 131 and CE 0,18 13 
respectively*) (BH) 
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PURPOSE * * 

^ The purpose of the Competency Rating Scal6 is to provide guidelines 
to teachers for the infudion of career guidance concepts i;ito thfe; daily 
school curriculum in a developmentally sounds mdnn^r. A familiar analogy 
to a rating scale is the daily process a teacher mtght use in judging a 
cHlld's reading skills: >^„. - , 

Does the child know the vocabulary in today's story? 
\ •• Does the child know the meaning of the story? 
Can he/she name the characters? 

Can he/she state the main idea? 

- t ■ - ■ 

It may seem overwhelming to be asked to add moie to the curriculum; actually, 
career guidarfce concepts are being taught by teachers whenever they en- 
•courage communication between students, stress the importance of study 
skills, discuss work roles, and dozens of other things teachers do every 
day with students. 

The Competency Rating Spale is merely an attempt to organize the 
things students need to know to bi effective people. .When used as suggested, 
it should be a valuable tool in allowing any teacher to be. a better teacher; 
it is a way o* organizing and keeping track of the skills each student has 
developed in nonacademlc areas, what students need to learn, and what they 
have already learned. It is organized developmentally so that the coinparison 
of individuals with pe"^rs is easy; comparison of one group with another is 
also encouraged. 

The Competency Rating Scale is not a test . It is a set of guidelines 
.for u^e by a teacher. It has been left flexible to allow the individual 



teachck or rater to devise his or her own performance indicators to 
determln^^^/child's level of development^ in career guidance skills. 
Examples of activities or situations in which a child's pei'formance 
might be observed are contained in the Gi^dance Activities secti^ of 
the Co^rehensive Career Guidance materials. 



\ 



\ 
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COMPONENT'S 



The Competency Rating Scale consists ot a Rater's Manual fot each 
grade griping, K-1, 2-4, and 5-6 and a Cumulative Student FoW^ which 
is designed. t5 follow each student throughput his/her school cateer^ 

rJEach Manual contains sectiorfs describing the criteria for rating the 
students' skill level by Competency, use of the Student ^ating^Form, how 
^o rate the students, suggestions for use of the information obtained ' 
through the Scale, and an Appendix con^taining all of the Goals and 
Objectives for kindergarten through sixth gtade. 

The Cumulative^tud^nt Folder x:ontains the* Student Rating Form and 
the Developmental Profile, there are three sets of color-coded Stji^ent 
Ral^ng Forms, one for each grade groupiTig K-l"; 2-4, and 5-6. The |C-1 
is on green paper^ the 2-4- on yellow, and the 5-6 on blue paper. The 
Developmen^tal Profile conjslsts of a three 'secti-6n foW-out, one section 
for each Domain.^ 



A BIRDS-EVE' VI^W OF THE 0RGANIZAT16n ' 
^ V Th^ Georgia Career •Cuidance-P^rogram Organizes the car^r ^^uldance * 
needs of students In kindergarten through g^ade^six under thrW-Tnain 



domains: ' i . - ' . . ^ ^ 



Int'^nersonal Ef f ectiyetfess Domain 
Work artfij^ife SkiiTls Domain . , ' 

, . ■ ■ ■ ' : ■ ■ ■ \ 

Life Caneer Planning Domain . " 



r 



The student needs "are stated in .30 comprehensive^goals. Nine goals 
cluster under the Interperigonal Effectiveness Domain, 11 under the Work 
and Life Skill«s Domain, and 10 undpr the/Life Caree r ^Planning fl)omain. 

Each joal is divided- into Developmental Objectives. ' These are a 

♦ • . ' ^ ' *'.,#• 

break-down of the elements pf each Go^l. Thfey^are yrategorized by grade 
groupings)^ K-1, 2-4, an^ 5-6». Here isT an exampl^of a Goal, a Developmental 



Objective, andgrad^ "grouping categories: 

. ■ / • * - • 

I. Interpersonal Ef f iecytiveness Domain 

A. Human Relations Sl^ills: Behavior Affects Behavior, 

Goal; The students will ^e able to recognize that their 
behavior toward others affects xvthers' behavior 
toward them. , . , - 

1. Actions Aff«ct Behavior 
) > Developmental Objective K-1: ■ Th,e students* will J)e 

^ware of the various interpersonal relationships 
in their lives. , 

Developmental Objective 2-4: ^ The students will under- 
stand *the diflerent types of responses they us* in 
interpersonal relationships. 

Developmental Objective 5-6: The students will be aware 
of how their actions affect th^e behavior of others. 4 

' • " ' / 

Note:- the complete listing of Domains, Goals', and 
^ Objectives may be f^und in^the Appendix, pages 78 

to 90, of this;^anual. ■ V 
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E«ch Developmental Objective Hias been furt^her reduced to specific 
Conpetftncles spr perte^nnance objectives. ^An exampleiof a Competency 
for the Devei^ptnental Objective K-1 stated above is: 

^ 'define interpersonal relationships. 
The Compjetenci^sr or performance objectives specify the behavior on 
which the child rated. Each Developmental Objective i^ reduced JicT^ 
seve'rkr, Campetjencies; a child's average performance on these indicates 
his/her skill level on. that Developmental Objective. 



/ 
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WHO SHOULD USE THE COMPETENCY RATING SCALE- - 

The Competency Rating Scale is used to determine the skill level-of 
students on the Developroental'^Objectives that are related the Goals 
of Career Guidance set^^forth by the Georgia State bep^rtment o/ 
Education; ' ^ ^ 

The pei:8o'n 4^ho uses, the Competency^ Rating Scale to evaluate a 



student^s skill level should necessarily be someone who is involved with 
the stu^^q^-en a daiiy b^sis. The rating may be a year-long p4)cess. 
The logical person to do the -rating, then, would seem to. be the class- 
room teacher, in most cases. ^ In team teaching situations, the teachers 
will need to decide at the beginning of t*5e^^hool term which students 
each will be responsible for rating. <j 

WHfeN SHOULD THE COMPflTeNCY RATING SCALE BE USED . 

The Competency Rating Scale is designed to be used^||i one of two 
wa303; it may be used at both the beginning and end of .the school year 
or it may be used only at the end of the school term. • 

In the first case,, when it >s used at the beginning and end of the 
school year, a prerating and ar postrating provide the maximum information 
to the current teacher and to the future teacher of the student. The 
prerating can guide the teacher in planning experiences for the class to 
enhance the areas where students s6em to be^ incompetent in career guidance 
skills. The postrating would provide the current teacher with some 
indication of growth and might enable him/her to revise teaching strategies 



for the following year. The posti^atlng woujfd also provide the future 
teacher of the student with a recent opinion on the status of the student 
on the carter guidance skills. It would aliow him/her to make plans for 
teaching before the beginning of the school term. In the case wh^re the 
Coapetency Rating Scale is used only at the end of the school year^ It 
is considered to be a postrating and has the same properties as the \ 
postrating described above. ' * . 

The Competency Rating Scale Form should be completed for e^ch 
student on one -of the two schedules described above for each school term, 
kindergarten through sixthl grade. The time involved for the rater will 
probably not exceed two days; the process of Assessing skills continues 
throughout the year, however transfer students or those repeating grade ' 
levels will require some special consideration. 

« J.. / 

In the case of the transfer student, especially one transferring from 
a school where the Competency Rating Scale has not been used^ and thus 
where there is no previous rating for th^ child, the rater should prerate 
the atudent. This should be done only AFTER the child has .adjusted to 
the new school environment and the rater has had an opportunity to 
observe the child. The rating can aid the, teacher in deciding how the 
new student compares to classmates on the skills rated and in determining 
any curriculum adjustment that might need to. be made for this child. 

In the case of the child who is repeating a grade level, the rater 
merely needs to acquire a second Student Rating Form for the grade level 
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^^^eated. The years should be recorded on it to show that the student 
repeated. The same Developmental Profile chart may be used; the new 
profile can be completed in a different color of ink or lead. The 
ap^opriate school year should be noted beside the rating. 



Mote; Use of the Developmental Profile is fully explained on page 65 

J 



r 
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HOW TO USE THE COMPETENCY RATING SCALE 
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JXMT TO USB THE COMPETENCY RATING SCALE 

This part of the Rater's Manuaa is divided into several sections 
%rlth the intent of providing complete information in an. easy-to-use 
format. 

The sections are: 

1. Organization of the Skill Level Criteria 

2. Skill Level Criteria 

3. Opportunities for Rating Students 

4. Example of Test Situations 

5. The Rating Scale: Choosing a Degree of Proficiency 

6. The Rating Form ^ 

7. Directions for Rating Students -\ 



5^ 
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ORQANIZATTON OP THE SKILL LEVEL CRI-^KRIA ♦ * 

^pfcki^ following section Is an^fll. ne of the (3oals, Developmental 
Objecclves, and Competencies for i.c developmental level. The Goals 
and their Developmental Objectives and Competencies cluster under three 
Domains: Interpersonal Effectiveness, Work and Life Skills, and Life 
^ Career Planning. 

I The Competencies are really performance objectives or behavioral 
criteria for the asses Aent of the^^ student's skill level at a given 
Developmental Objective. All of the Deveiopmental Objectives and 
Competencies have been written to agree with the difficulty hierarchy 
of acquiring knowledge found in B. S. Bloom's Taxonomy of Educational 
Objectives, Handbook I: Cognitive Domain. 

Bloom divides the Cognitive Domain into the following hierarchy 
of major stages: 

1. >JCnowledge ^ . '^'^ 

, ' Comprehension 

3. Application ^ . 

4. Analysis ^ ' 

5. Synthe3i8 * 

\ 6. fevaluation ; , 

" ^^^^"^ presents the stage of cognition emphasized at 

eath «|^a4e' level in ^he Competency Rating Scale. Only the first two 
/-st^gcto lajre emphasized, at these grade levels. 
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Stages 
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4 
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5 
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Knovl^ge 








r 






Gomprehenslon 















The first stage. Knowledge, and the second stage. Comprehension, 

are both used in the 2-4 Developmental Objectives and Competencies. 
^Awareness Is the term^^sed in the Developmental Objectives to denote 

the Knowledge stage o^leaming. f Such behavioral terms as define, %. 

describe, identify, know, list, and recognize are used in the Competencies 

of the Developmental Objectives at the Knowledge stlge. 

The follow;ing definitions may be of use to the rater in both 

understanding the intent /of the Developmental Objectives and in knowing 

what to look in rating students on Competencies. 

Knowledge, as defined here includes those behaviors (. . .) which 
emphasize the remembering, either by recognition or recall, of^ 
ideas, material, or phenomena. The behavior expected of the studr ^ 
in the recall situation is very similar to the behavior he was 
ilpected to have during the original learning situation. 
(....) The process of relating and Judging is also Involved 
^ to the extent that the student is expected to answer questions 
/ or problems whicl4-are posed in a different form in the [evaluation] 

situation than in the original .learning situatior (Bloom, 1956, p. 62) 
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DEFINITIONS 

1. Define ; explain the natutl of something or make the meaning 

of something clear through statement ot discussion. 

y ^ w 

2. Describe :^ tell in words how a person looks, feels, or » acts, or 

how a place, a thing, or an event lod^^s. ^ 

3. Identify : recognize as being a particular person (k thing; prove 

to be the same as something else* 

4. List : orally or in writing, relate a series of names, numbers, 

words or phrases'* 

5. Recognize: remember something as having been seen or known" or heard 

before. * ^ " 

Understand is the term used in the Developmental Object;lves to 
denote the Comprehension stage of learning* Such behavioral terms as 
compare, contrast, explain, give examples, illustrate, interpret , 'and 
match are used in the Competencies of the Developmental Objectives at 
the Comprehension stage. 

These definitions may be useful to the rat?fer: ^ 
[Comprehension:] That is, when . students are nnfmnted with a 
communica^ti^Tn, they are expected t \rr, « '^p * anunic^ted 

to be able to make some aselbf the . lal or ideas cdntained 

a it* The communi^tion may. be in oraj .r written form, in verbal 
or symbolic form, or, (...) refer/ to material in concrete form . 
as well as to material embodied on paper. 

Although the term "comprehension" has been frequently associated 
with reading, e.g., reading comprehension, the use to which it is 
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being put here is a spmel^hat broader one in that it is re^latecT 



to a greater variety of communications than tliat encompassed by 
_ written verbal material^. . . . ), comprehension [though] is 

not made sjpionymous with complete understanding or even with the 
fullest grasp of* a ^message. Here ^we are using the term "compi;e^ien3ioi 
. to include those objectives, beljaViors, or responses which represent 

an understanding of the literal message contained in a communication 

t» ^ .. ^ ' 

^ (BJ^om,^ 1356, p. 89). ' > 



DEFINITIONS 
1* Compare 



2. 
3. 

4. 
5. 
6. 



Contrpst 
Explain 



rind out or point out how persons or things are 

alike and how they e^e different. * 

\ 

show differences wherf compared or put sijie by side. 

make plain or clear; tell the meaning of; tell how 
to do; state the cause of; give reaso . 



Give Examples: make cleat .ough appropriate stories or comparisons. 
Illustrate : make clear or explain by stories, examples , comparisons 
Fiatch *: find the equal of or one exactly like another. 
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SKILL LEVEL CRITERIA 

Developmental Level 
Second Through Fourth Grades § 



r 



A 



f ' 

The # sign before any Developmental Objective Indicates that , 
tKere Is a complimentary activity In the Guidance Activity , 
section of the Comprehensive Career Guidance materials. / 



/ 
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■ '•• ■ . . . ' ■ ■/ 

-j; ' 0(»IAIN: INTERPERSONAL EFFECTIVENESS 

A. ffiman Relatlpns .SklUs :" Ijehavlor Affects Behavior - ' \ 

J\~^ i,. ' — :~r n ^ 

/Thte students. will be able to ^ecogn^ze that their behavior to«rard 

• ^ ?^®^r affects ot^ers'^ behavlor^lfctiwards /them. ' 1 ^ 

• . / ' ^' ' ^ ^ .'l. >^ ' > • ... / 

/ *!• Type of Responses ;/ the-«t|iderit^ ^lllj-^understand the different 
types^bf responses they use ^ In InterjJersonal relationships. 

The stydents ar« ab-le to: 



'recognise that there c^n be verbal of\ nonverbal response's. 
' ^'deflfife verbal responses. > \ r 

provide jgijjcamples £>f thelr^ quliet ^yerbal responses, 
provide- examples of their noisy verbal responses* 

"interpret verbal responses they give as statement/, 
questions, or exclamations. k . 

/ ^ • ^ 

'compargfend contrast the verbal responses they give In terms . 
of pleHantness and unpleasantness* >.>^^ ^ 

'^provide examples of the kli^^ of verbal respoi^es they use 
with peers . ' " - ^ , 

'provide examples of ^the kinds of verbal .responses they use 
. with adults. ' 

define nonverbal responses In terms of silence, body language 

^^.^•^ ^ . . ^ 

,^ 

'provide examples of fche types of nonverbal responses thev 
glve.^ 1 . ' ^ 

'provide examples of their quiet nonverbal responses. 

provide examples of their noisy nonverbal responses- , ^ 

'compare and contrast their nonverbal responses In terms of 
pleasantness and unpleasantness. 
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P^^^^® examples of the kindls of nonverbal responses they 
itse with peers* V , ^ « ' 

' ' - ' ^ . ^ 

/ ' - "provide examples of the kjlnd&(p^ nonverbal responses they 
use with adults* V ^ - f 

f V , 'recognise ^hat any response is based on the' interpretation 
* I ^ ^ of wh^t^was being communicated* 

2. Actions of Others ^ffect Behavior : the students will be 
^ awar^ how th^i^ actions of others affect thfeir behavior. 

The studentsy.are a>le to: v ' ^ 

*list vat^us actions iof other clasgmatete, . ^ ^ 

'recognize how the action^^of others affect their, feel^ings^ - 
(ento t ions ) / ^ ' : - ^ 

'.recogi^ize vhow the actions 'of others affect th^l^decisions. 
recqgnize how the actions of others affect their conduct. 

B. Human Relations Skills : Friendships . i ^ - 

The students will be able to. demonstrate an understanding of the * 
process of making and keeping friendahlps, • ^ 

. ■ ■ ' t •■ ■ ■ . ^ 

1* Friendshi p Characteristics : The students will underhand what 
^ skills and characteristics make up a friendship. / 

■ i - 1 ^ ' * ' 

The stujjents are able to: ' 

. recognize that tharlng is a characteristic of »fofj.endship: 



'gi^e examples of situations wh^ sharing occurs in * 
f riJendship . ^ V ^ . , 

\ ^ * 

're^Jgnize that skill in probletn-solvlng is necessary for 
friendship. ^- 

'give examples' of situations where problem-solving occurs 
^ in, friendshipif • \ 
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*deilne tru^t. 

*glve examples of dltuat^-ons where trust occurs as a 
r . characteristic of friendship. ' \ * 

' * define^ genuineness . 

' * . .) ■ ' 

^ glvfe. exam^lfes of situations where genuineness occur^ In 
; ' friendship* , ^ ' ' 7 

* define ^Ipyalty. : \ ' - 

give examples of situations wliere loyalty pccurs An 
friendship. ^ ■ ^ ^ - 

*2« Makl^n^ and Keeping - Friendships ; the students wlll\be' awa're^ 
Af the process of making^ and keeping 'friendships • K 

The students arfe able to: •* * ^ * 

recognlzeVthat caring about others Is a basic key to making 
and keeping frlend>shlps, ^ ^ 

*rec^lze that a desire for friendship is a ^equirWrne^it for 
making and keeping friendships • 



*llst ways they can initially act friendly as a means of ^ 
makli>g pew friendships; 

*(i/e. speaking kindly, being ffgenuinely Interested; sharing 
activities, expcLDlenoes, feelings,, etc. ) 



* recognize that thef developmetit of tFust and the development 
of loyalty are ways of keeping friendships. 



Human Rel ations Skills : Expressing Opinions a nd Beliefs 

/ > H "^"^ 

The students will be able to demonstrate an awareness of the 
various methods of expressing their "bplnlons and beliefs. 

' ■ • V. ■ , ^ . • 

It Opinions, Beliefs, and Facts I The students will be aware of . 
what constitutes an| opinion, a belief, and a fact. I 

The students are able to: 



\ 



'define opinion.* ^ ^ . ^ ' = ^ . 
** 'recognize from examples which are opinions. 
* "define* belief • ' ' . 

^ recognize ^om examples which are beliefs- 

'define fact. , • • 




. recognize from examples which are \f acts, 

J . . ' ' ' ^' - . ^. 

— J / ■• ^ •» 

^ 'identify the r)|^atlve-strength o^ feelitjigs that is fl[^sociat^'d 

. with^an opiniph^ a^belief , and a fact-. ^ 

} 

. * . 

2. People Ha^Ae Opinions and Belie^fs r The students wil'f be, awape 
that all p^ple 'have -0t)inions and beliefs. 

The student^ are able ro: 



'list the opinions of several people^on one topic, 
list their own opinions on that same topic- > 
'list the beliefs of several* people on one topic. 
*list their own beliefs on that same topic. 

#3. Methods of Expression : The students will be aware of the 
various met;hods of expressing opinions and beliefs. 

The studeitts are able to: 

'list verbal methods of expressing op^inions and beliefs. 

'list nonverbal methods of expressing opinions and beliefs. 

'recognize those methods of expression which encourage 
others to listen. 

'recognize those methods of expression which encourage othetB 
to respond. 



HumatT Relations Skills : Accep^abTe^ Behaviors in Groups 

The students will be able to identify socially acceptable behaviors | 
ocquting in a group situation. 

-21- 
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•I- Bthavlors That HeJ^ or Hinder ; The students will understand 
thoiie behaviors/lhat help Qr hlndes group cooperatipn and 
• ef f^ctlveneffrfr^ 

The studenli are ^ble to: 

'explain how rlstenlng helps group cooperation and effectiveness 

'explain why taking turns helps ^roup cooperation and 
effectiveness. 

'explain liow paying attentlph helps grwip cooperation and 
effectiveness/ ' , ' 

' • J ' / •• ■ ■^•■^-^■'V i ■ ■■ , ' ••. \ \ 

give exbmpl^s of ways that participation helps group cooperation 
and, effectiveness. . 

'explain why encouragement helps group cooperation and 
■•- — effectiveness. ' / 

* (encouragement: focusing on assets and strengths to build ' 
self*-confldence and self-esteem.) 

^explain wft^Tinterrup^^ hinders group cooperation and 
e f f e c 1 1 vdoe^s s . 

^ ' 'explaih i»oW*lgnorlng others hinders group c^peratlon 
• and effectiveness. ) , 

give examples of situations where not get tliffe> Involved 
* hinders group cooperation and effectiveness. 

> 'explain how discouragement hinders group cooperation and 
effectiveness. - ) 
* (discouragement: focusing on mistakes and weaknesses to 
erode self-confidence and esteem.) 

• . -. ' . ^ ' . ^ 

2* Rights o f Self and Others ; The s tudents will be aware 
that those behaviors which helpj the group to function 
Include observing the rights of self and others. 

The students are«able to; 

'define the rights of self In a specific group, 

'define the rights of others In the same specific group. 
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I * recognize how observing the rights of self and others 
helps' group cooperation and effectiveness. 

Ralatlng With Significant Others : Cortipetltlveness and 
Cooprat IvcneFs ~ ^ 



I 

and ood!|>€^|itlveness ^vlth both peers and adults. 



Th« atudents will be able to recognize tKe effects of competitiveness 



!• Effects of Cooperatlveness ; The students will be aware of the 
results of coopetatlveness. 

The students are able to: » 

"define cooperatlveness. V *. 

*(c0operatlven^8s: i^orklng together toward a common goal.) 

recognize some helpful results of cdbperat^vetyess. 

"recognize some harmful results of cooperatlvenesa. 
* (i.e. a person not learning because dthez^s are doing 
too much tor him, etc.) ^ 

^2. Effects' of Competitiveness : The students will be aware of 
the results of competitiveness. 

The students are able to: 

'define competitiveness. 

* (competitiveness: contending with others for profit, prize, 
or position; a contest.) < V 

"recognize spme helpful results of ^competitiveness. 

recognize some Harmful results of competitiveness 



Relating mi^h^S^^yljJ[lc Others ; Family Rglatlonshlpt 



The students will be able to recognize ^Ffre^aiue-^nd--:^.^>^« 
establishing an e-ffectlve relationship with their faiSfies 
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Proce»s of. Establishing Effective Family Relationships , 
pie students will be aware of the process of establishing! 
iiffectlve family relationship. , • 

The students are able to: ^ 

'define an effective family relationship. 

'identify the belief that all persons dre equal ln*worth 
and dignity as a part of the process of establishing effective 
family relationships. , " 

recognize that riespect Is a part of the pracesfli of estaMlshlng 
effective family relationships. 

'recognize that listening Is a part of the « process of 
establishing effective family relationships. ' ^ 

/ 'recognize that communication skills are , necessary for the 

process of establishing effective family relationships. I 

'recognize that cooperation is a part of the process of 
est0bllshlng effective family relationships. 

* recognize that regular family meetlWs can be a helpful 
part of the process of establlshlng^ffectlve family 
relationships. ^ ] 

* (reference: Raising a Jtesixontflble (Btlld or the S.T.E.P. 
Parent's Handbook , both by D. Dlnkmeyer, and G. McKay.) 

Self Validation ; . Worthvhlleness ^ 

■ ' ' / ^ - ' ^ ' ■ ■ 

The students will^be able to achieve feelings' of worthwhileriess. 



• Activities ; The stujients will be aware of the activities they 
perform that maki^ them feel worthwhile. 

The students' are able to; 

'identify those physical, activities they perform that make 
them\feel worthwhile. 
— during recess^ during P.E., etc.)^ ^ 

'identify\t:hose activities they perform at school that make 
them feel\w)rthwhlle. 

'identify tho^e activities they perform at home that make 
them feel worVhwhile. 
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'Identify those social activities they perform that X 
make them feel worthwhile. ; 

2« Personal Characteristics ; The students will be' aware of 

personal characteristics that make them feel worthwhile. " 

The students are able to: % 



'■J 



— j^.^ 



•identify some physical, emotional, intellectual, and social 
characteristics. ' . 

'list characteristics that they possess.. \ 

'recognize which personal characteristics make them feeL \ 
worthwhile. ^ 

Self Validation; G6ntrol Over Self and Environment 

The students will be able to recognize that they 'can exercise 
some control, over themselves and their environment. 

Control Over Self: The students will be aware of situations 
wher.e they have ^ome conttol over themselves. 

The students at* able to; 

'define control. " ^ 

, 'identify situations where they have some C9ntrol over — 
themselves physically. ' v 

'identify situations where they >iave some control over themselves 
intellectually. 

'.identify situations where they have some control over themsalves 
socially. . ^ 

.f 

"identify situations where they have some control over themselves 
^nKVtionally. 

2- Control Over Environment: The students will be aware of situations 
^ere they have some; control over their environment. 
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The students are able to: 
'define contr^ly. 

'define environment. y • 

'identify situations where they ha^ some Control over their 
school environment. 

'identify equations where they have some control over their 
home environment;. , f * 

'identify situations where they have somlB control over their 
comnunity environment. / 

Self Validatioi|b: Individual Differences f 

The students will be able to demonstrate an understanding that all 
individuals, iricluding themselves, have different and varying 
personal characteristics and abilities which distinguish them from 
, one another, and that certain of these characteristics and 
abilities may change from time to time. - ( 

#l« Behavior Patterns and Abilities in Sejftf and Others : The 
students will be aware of characteris^tic behaVlor patterns 
and abilities in other individuals and in self. 



The students arje able to: W 

'define the term "characteristic behavior patterns" as 
the ways a person usually acts. 

* V 

'define a characteristic ability as something a person 
does often and does well. 

*(l.e. Jumping rope, writing stories, drawing pictures, etf.) 

'list some characterstic behavior patterns that a^e found 
in other 8^. 

* ' ti * 

'llsb some characteristic abilities that are found in others. 

list some characteristic behavior patterns that ate found 
" In self. 

'list some chjaracterlstlc abilities that are €b^d In self. . 
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DOMAIN: WORK AND LIFE SKILLS 



Pally Living ; Consumar Skills \ * V 

The students wlll^^.afl|le to Identify consumer skills that -are used 
In daily living. , ^ 



i. 



Consuaer ^Skills They Use ; The students will be of 
cpnsumer^skllls that they use J.n their own dally ^ luring. 



The students are ab lie to; ; ' * 

'repognlze themselves as consumers, 
'list th^ j^roducts^hat they^buy. 

>ecognlze that the ability to understand money and to make' 
change are consumer skills they use. 

/know that recognition of quality of merchahdljBe In buying 
Is -a consumer skill they use. . i 

* recognize that the ability to compai^ and contrast Is a 
consumer, skill they use. ' 

'recognize that the determination of need or priority Is ai ' 
consumer skill they use. 

* recognize that the ability to determine the appropriate 
place of purchase Is a consumer skill they use. ^ 

*(l.e. shoes from a shoe store, food from a grocery store, etc ) 

■ / . r 



Dally Living ; School Relevancy ^ 

The students. will be ablp' to Identify the relevancy of school 
subject matter and other school experiences to community, 
home, leisure, and occupations. ^ 

1- School Experiences; The students will be aware of the school 
academic and social experiences at their grade level. 
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Th« students are^able to: ' ^ 

*list the school academic experiences they encountered at their 
gr€ule level. j 

*llst the school social experiences they encounter /at t^helr 
gride level. ( \ 



'2* School Re lates to the Cltlgen ; Hie students will understand 
i how school academic and social experiences relate to the role- * 
of citizen In a community. n « * 

■ • ' t 

The students are able to: ' 

. • ■* ■ 

'list the activities of a citizen. 

*(l.e. voting, buying, e^c.) > ^ 

'natch school academic experiences tp the citizen activities 
_ i^e^e they are used. ^ ' - . 

* natch school y^oclal experiences to the citizen, activities 
where they are used. 

P- task Resp o^slblllty/anplovabllltv : ^ Dependency In Task Accoiipllshmen t 

The. students will be able to recognize that others depend on 
^' them In helping perform a task and will be abile to Identify 
situations In whlish people depend on each other to. perform 
certain tasks. ^ ' ^ 

'1. Others Need Help : The students will be aware of acflvltles 
In which pthers need their help. 

The students are able to: ^ ' 

^ 'list activities In which others need their help. 

'Identify activities they can help others accomplish. 
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Iteiponslblllty/Empdoyablllt^ Value from Tasks Well Done 



The students vlll be ablj^ to r^cognlW the value (persmial rewards) 
vhlch coaes* from a task well done. 

l.^ Tmskm Thev Do Well ; Of the tasks they are able to accomplish, 
the students will be aware of those they do well. ^ 

Tie students are^ able to: — 

/list those tasks that they are, able to accomplish. ^ ' 

^recognl^e the t.asks that they are able to dp ^11. 

fe- Criteria For Successful Task Accomplishment ; The students 

%rlll be aware of their personal criteria for successful 
task accomplishment. . \ 

The Etudents are able^ta: ' 



'define a job well done on a per sohal level. 

'list their personal criteria used to determine whether^or 
not tlje Job was well done. 

*(l.e. feelings, recognition by others, beauty, etc.) 

Task Responslblllty/Employabllltv ; Purpose and Steps of-a Task 

The students will be able to recognize that tasks have a purpose 
and that steps are followed in completing a task. 

1. Tasks; The students will be aware ^ tasks carried out by 
themselves and others. /\ 

The students are able to; v- 

'list those tasks th^ they carry out themselves. 

'identify from examples those tasks that they can carry out 
themselves. 

'list tasks that are carried out by others. 

■ ^ 

'identify from examples those- tasks that are carried out 
by others. 
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^ 1. Task Purobhc; Tha students will undiKHtand the purpose 
- of those tasks carried oirf by themselves an^ others. 



ihie students arf -able to; 



/ 



1 



leois^^^ 



* explain the i^urposes of those tasks they carry out theois^^ff 
I *(1*«. tell why they do It, etc.) 

* explain the purpoaertxf those tasks carried out by others. 
*(!•©• tell why the tasks are done, etc^) y 

^ i * f 



Procase In Task Accompllshnent ; The students will be aware of) ' 
the *aJor processes in tfisk acconpllshaent . ' / 



^. St 



Students are able to: 



recognize that planning Is a factbr In the process of task 
accomplishment. . - 

* recognize that acting or doing Is a factor In the process of 
' task acpom^llshment. < ; 

. * ^ ^ y ' . 

recognize that evkluatlnflf Is a.tactor In the -process of task 
accomplishment:. * ■ 

recognize that acting or redoing is sdmetlnes a factor 
in successful task accomplishment. 



Task ResponsibilitV^ /EmplovabilitV ! Personal Charact erlatlcH and 
Toh' Fields » ~ — '—^ 7 — ^ — 



The stiidents will be able to recognize;$certath personal 
characteristics that are related to job fields. 

Job Categories; The students are aw^re of various job 
. categories. 

The students are al>le to: " 



Ilk the four divisions of the U.S.O.E. Classification 
System, 



c 



I : 
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dMcrlbe the four divisions of the U.S.O.E. Classification^ 
Systen in their own language • « . ^ 





U.S.O.E. Classification System 

• / . • ^ . 


i 


IF 

rlslons , 

\^ ■ ■ 


^/ ' ' Clusters 


^ flarvlce Group'^ 


' ■ 

Consumer Education and Homemakfng' 
Public Services . 
Personal Services' 
Hospitality and.Recreatl)^n 


■ ■< 

^' . ■ 

Business Group 

» 


Business and Office ' ' 
Manufacturing 

Marketing and Distribution 

Transport^ipn^^ 

Construc^l^ 

' ■ Y 


Science Group 


A ■ • 

« 

Environmental Control - 
Agri-business and Natural 
Resources ' 

Marine Science * 

*. 


Conanuhication :^Group 


y 

Communications and Media 
Fine Arts and Humanities 

-f — 
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PTSonal Characteristics! The students wlll.be aware of various 



1^ personal ilKharacterlstlcs. 

The/ students airer able to: 

define personal characteristics aa ways a person looks, [ 
"•y« a person, usually acts, and personal likes and dlallkWsV 

' ' . ' ■ ■ • 1 j ■ ' ■ " \ ■ ■ . " ' 

•^i . ■'^"t personal characteristics of another person. ' 

' . a. *(l.e. in terms of ways he/she looks, ways he/she usually 

-acts, and4ikes and dislikes.) ' 

ll8t some personal characteristics of themselves. 
C ' *J^'^' Itt* terms of th^ way they look, the way they usually 

\ (X^^* and likes and dislikes.) 

■ ■ kf v> - • ■■ ■•' ■ 

*3/ Ch^acterlstlcs Rel ate to Jobs ; The students will be aware 
^ personal characteristics can relate to job 

^\ . . » fleldjB. . • * r 



The stiidients are able to 



■ V , ■. 

list personal characteristics that might go with a given Job 
i in termar of looks, usual actlot#, and likes and dislikes. 
Ml.e. construction equipment operator: (1) looks -'big, 
/ strong; (2) usual actlons-physlcally jpictlve, likes to be 
-outside; (3) likes and dislikes-prefers working. with 

machines, ^tc.) . . , 

1. , ' ■ ' 

G. Worlyid Leisure En vironments ! Work and Leisure Activities 

The students ylll b6 able to" distinguish between wort and leisure- 
time activities.. 



Worlc and Leisure: The students will understand the difference 
J . " between work and leisure. 

\ The students are able^to: 

• ' 'expljiin'w^jfi^t^work is. • • ; 

) 'explaiflT the purp^se^^of work. . * 

^ "explain yhat leisure is. \ 




r 
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* explain the purpose of leisure • 



'contrast the neanlnga' and puxposesi ofXvork and leisure. 



ivare of vatloue « 
Ihe studenbs' are able to: 



Work The students vlll be :ayare of vatlous work roles, 

idenbs' I 



*llst their, various work ^of^s. 

*llst some work, roles of others. ' 

* Identify from examples those that repreaent:^rk roles. 

Leisure Roles ; The students will be aware of various leisure 
roles. J ' ' 

The students are able toi X. »r 

*llst their vatlous leisure roles. u 

list some. leisure role^ of others. 

^ * Identify from* examples those that represent leisure roles. 

Work ana LelsUto Activities Change ; The students wlll» be aware 
of hoW thelr/^ork and leisure time activities have/are/and 
will change.^ ^ * . 

/ ■ . • ■ 

The studehts are able to: ^ *" 

'list their work activities at different age levels. 
"list their leisure activities at different- age /evel^ ^ 

i/rfrk and leisure actlv&les ^ 

'list their posslbl^future work activities^ 



recognize tl^pt change In wrfrk and leisure ac 1 * ^ 
has' bccured . , 



list their ppsslble future leisure activities. 

recognize that change In work aild leisure activities 
might o^cur., / / 
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Work nd LelsmrejErivlronments ; Respect for ^Work Well Done 

The students wlA be able to recognize that respecft Is due to 
' others for the ctetrlbutfons they make In their various roles 
4Mid when their wo^k is well done,, regardless of its natu^^ 

Furposes of Work Roles; 'The students will be aware of the 
^purposes of varices work roles. • 

The students ar^. able to: . " 

list several work roles/ v 

' V 'recognize the purposes of some work roles. v . 



Effects o f Qualbiv Wor^ ; The students will understand the effects 
of quality work. " . ' 

The students are able to: ' . * >^ 

'define theirs criteria for deterinli|lng quality^ work. « 



*give exanqples of quality wori^. ^ ^ ^ n ^ 
*explarln about some of the effects of quality work. 

^ #3., Respect:- The stlid^nts will be aware that respect is due others 
. for work that is wellf^done. 

The students are able >to:^ 

'define respect. * ^ / 

f 

' 'recognize situatiotis where people deserve respect. 

'recognize situations' where pepple deserve respect j^^smrk- 
well done. ^ f'*^ ^ 

' ' " f > 

• Work and Leisure Environments : All Peopl^ Work 

_ jf ... 

The students will be able , to r^ognize that all people perform 

some type of wprk. ' ^ ^ - 



V. 
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I #1. Work ! . The studeitts will understand what work means. / 
' ' * <4 The students are able ta: - - * * 

N.- * explain the meaning of the wor4 work. ' * ' 

\.*< . • .•* • 

• ^ 'give exanqples of work situations. ^ \ ^ 

2- How They and Others Work ; The students will be^ awar^ 
how they and other students work. , ; 

The- Students are able to: - 

'Jlj^t their work activities. 

'list some work^ctlyities of other students that differ 
from theirs^. ^ 

J- W6rk and Leisure* Environments ; Work Roles Change/Multiple Roltee" - 

The students wi]^ be able to recoghize that work roles miy change 
durin^one*s career or that a worker may have multiple roles 
at- the same time. , 

■ , . : A. . / \ 

1. Work Role ; The students will be aware of what "work role'* 
means . , l 

The students at^ able to: ^ - 

■ . - . - . " ■ 

define the term work rple. ' \ 

/list their'own work roles, 
'list some work roles of others. 



2. Career: The. 8tudents<» will be aware of what constitutes a 
^ career. ^ ' 

The students are able to: ' ' V 

define the word career. ^ ■ < 



identify careers ^rpm exaifples^ presWted to them. 
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Change In Work Roles : The students will be aware that a 
change In work roles can take place during one's carefer. 

The students are able to: 

*list changes, that can take place in work roles during 
a career. T # 

/recognize some situations where work roles -have .changed 
during a career. 



Work and Leisure E nvironments : Interests and Abilltlea Relate 
To J6b Clusters 7^ 

The students will be able to recognize that there are families 
(clusters) of jobs which relate to one another and that one's 
interests and abilities can relate to several jobs as a result. 



1. Job Clusters: The students Will be aware of various job 

clusters. ' , . ^ . ^ 

The students are'able to: 

'recognize jobs related' to the four divisions and fifteen 
job clusters of the U.S.O^E. Classif Icatior^ System. 
*(See the U.S.O.E. Classification System Chart iftider Goal 
F, Objective 1.) / 

■ . ^ ■ ' ■ ;f y 

2- Jobs Rel ate to Other Jobs : The students will understand 
that some jobs relate;^ to other jobs. . 

The students are able to: * * 

"name several jobs that are in the same cluster. 
*6x^in why and how these jobs are related. 



Interests and Abilities Relate to Jobs : The students will 
be aware of how interests and abilities relate to job 
clusters: 

Th6 students are able to: 
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"list dome Interests and abilities of people who hold 
Jobs £n various clusters* 

Identify some Interests and abilities of people who., 
^hold Jobs within the same cluster. 

*rec^o^ize that Interests and abilities are related 
to J6b clusters-. ^ ^ 




DOMAIN: LWE CAREER PLANNING r 

• Planning Skills ; - Attitudes and Values Affect Decl8lon&> Actions ., 
and Life Styles. ' ~ 

The students will be abXe to recognize that attitudes and values 
affect decisions,, actions, 4nd 4lfe styles. y 

1* ytltiidesi and Valu^ ; The students will uridexs.tand what 
Attitudes and values are. - # ' ^ 

Y / - 

Th^ students are able to: 

' 1 ( ■ ■ 

•'define attitude . 

♦(attitude: way. of thinking, acting, or feeling.) 

' » ^. • ' . 
'define values * / ^ 

♦ (something thdt Is valued can be' an Idea or thing that 
Is considered to Have worth, excellence, and imp^rtai^ce. ) 

•provide some examples of. attitudes. 

•prov|^de some examples of values. ^ 

'compare, and contrast the concepts of attitudes and values. 

2. Everyone Has Attitudes and Values : The students will under- 
stand that attitudes and values exist for" everyone. , 

The students are ^ble to: - • 

* compare the attitudes of. several people on the same topic. 

' compare tlij?ir own attitudes on that dame topic. 

•compare |he values of several people on the same topic, 
compare tnelr own values on that s^me topic; 

9 3. Attitudes and Values Affect Decisions and Actions The 

students will be aware of how attitudes and values affect 
decisions and actions". r- 



'is * 
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The students are able to: ' 

'recognize the relationship between decisions and actions 
recognize that attitudes affect decisions. 
Identify decisions that vere* Inf luenced by attitudes. 
'reco{(nlze that attitudes affe(^t actions. 
Identify son^e actions* that were Influenced by attitudes, 
'recognize thak values affect decisions. * . 
Identify some d^^clslons that vere Influenced by values, 
irecognlze that Values affect actions . 



...... „„™„ ........ ^ 



Planning Skills ; 



Declsloils\Made by Self and Others 

The students will be able \:o recogniee that they make decisions 
and that their llyes are Influeifbed b^ .decisions maSe byt^th^r 
sBlvea and fey others. , - T 

r ■ 

1. Decision-Making Process ; The studencs will be aware of the 
decision-making process. 



The students are able t( 



•define the dedlslon-maklng process as a series of 
' sequential steps lead^lQg to a decision. 

* recognize ^iden^ of the problem or goal'* as 

a part of tjhe decision-making process. 

•recognize "Information-gathering" as a part of the decision 
making process. 

'recognize "determination of values and opinions (likes 
and dislikes) that relate to the problem or goal" as a 
part of the decision-making process. 

'recognize "generating and reviewing alternatives" as a 
^ part of the decision-making process. 
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*recognlzle "reviewing possible consequen<^s" as- a part of' 
the decislon-making process. 

•recognise "choice of an alternative (making* the decision)" 
ab a part of the depision-making process. 



# 2. ■ Decisions in Their Lives ; The students will be aware of how 
i their lives are influenced by th^ .decisions they make, 
* •* 
The students are able to: ' i ' 

'identify a personal decisio 



examine the short range effects of that personal 
decision. ^ 

\ \ ' ' ' - ■ 

Sr-i«K«miney the long range effects of that personal decision. 

/ ' 

Planning Skills ; Xlternative rftec is ion-Making Courses 



The 8tu/ents^will be able to recognize that^ there can be ^alternative 
decision^piaktng courses , with differing consequences. 



ir 1. Decision-Making Process ; The students will be aware of the 
decision*making process. 

*(This objective is the same as Goal B, Objective #1.) 
The students are able to: ^ 

* define the decision-making process as a series' of. sequential 
steps leading to a decision. 

* recognize "identification oi ♦^le problem or goal" as a ' 
part of the declsion-^making pro !ss. 

•recognize "information-gathering^ as a p^rt of the decision* 
' making process. 

•recognize "generating and reviewing alternatives" as a 
part of the decision-making process. 

'recognize "reviewing possible consequences" as a part of 
( the decision-making process. 
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•tecognize "choice faf an alternative (making the decision)" 
as a part of the declslon-<maklng process. 

■ " > / . . ' ■ , V , 

2. Decisions and Coasequences ; The students will be/avare of the 
relationship betJ&een decisions and consequences. ^ 

The students are able to; 

* define decisions. f 

/ 'define consequences. 

'identify a specific decision they have made. * 

* examine the consequences of that decision. 

# Plannlng Skills ^, Planning vs. Trial an<f Error 

The students ^11 be able to recognize that "planning" leads to 
more effective performance than does change or "trial and error" 
approach to a task. " 



1. ' Planning Process ; The students will understand the planning 
^ • process. * 

The students are able to; ^ 

* define the planning process. « 

*glve general examples of the planning process. ' ^ 
'give a pb||^&onal example oj^^le planning process. 

2* Trial and Error : The students will understand the trial and error 
approach to a task. ■ ■ ^ ) 

The students ara able to: , 

define what is meant by trial and error i 



'give general examples of the trial and error approach to 
a task. 
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*give a personal example of the use of trial and error in * 
task accomplishment. 

4 * 

§}• Planning Process and Trial and Erro^ Process ; The students will' 
understand similarities and differences between the planning 
process and the trial and error process in task accomplisf&ent • 

, The students are able to: 

* explain t^ planning process, 
'explain the trial and error ^process. 

* compares and contrast the planning process and the trial and 
error process. 

Educatig^ial Environment: Demonstrating Effective Study and Learning 
Skills i 7 \ ' 




The students will be able to demonstrate effective study and learning 
skills. ^ * 



1. Study and Learning Skills ; The students will understand 
^ what constitute^ effective study and learning skills. 

' The students are able to: 

define skill as it relates to study and learning skills. 

explain why reading and reading cooiprehension are 
effective study and learning ''skills. 

explain why writing is an effective J^tudy and learning skill. 

explain why attentiveness is an effective study ami learning 
skijl. 

explain wKy the ability to question is an effective study 
and learning skill. 



How Skills Apply to Situations : The. students will understand 
how their effective study skills apply in a study situation. 

The students are able to: 
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, 'define a study situation. ^ 

Identify their effective study skills. 

'identify their own study sltuatlo^. ^ 

\ give examples of how their effective skills apply in that 
^ study situation. 

Educational Environment : Uging Listening and Speaking Skills 

The students will be dble to employ listening and speaking skills ' ^ 
that allow for involvement in classroom discussions and activities. 



#1. Listening Skills : The students will understand listening skills 
^and how to use them in the classroom. 

The students are ^ble to: ' 

"define the concept of glistening. ^ 

"recognize that attentiveness is a prerequisite for listeniijg. 

•illustrate the use of attentiveness for listening in the " 
classroom. ' „ 

•recognize that knowing when to listen and when to speak 
(timing) is a listening skill. (y^ 

'illustrate the use of knotting when to listen and whVh to * 
speak (t^ing) in the classroom. ' 

•recognize that listening for the content of the speaker's . 
message is a helpful sjcill. * 

'illustrate the use of listening for the content of the speaket'f 
message in the classroom. 

'recognize that listening to remember is a helpful skill. 

. 'illustrate the use of listening to remember j-, 

"recognize that listening for the speaker's ft 'ngs is 
helpfui skill. 

"illustrate the use of listening ^for feelings as it occurs in^ 
the classroom. ^ 
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2- Speaking Skills: The students' will understand speaking skills 
and how to use them In the classroom. 

The students are able to: 

•define what speaking means, as related to speaking skills. 

recognize the preliminary skills necessary before actual 
verbalization can occur. 

*(i.e. raising their hands to get attention, waiting until 
their turn to speak, responding when spoken to, etc.) 

j 'illustrate the use of the preliminary skills necessary 
before actual verballzatioil in the classroom can occur. 

recognize that speaking distinctly is a helpful skill. 

•illustrate the use of distinct speech in the classroom. 

•recognize that speaking with an adequate voice level (not 
too loudly or too softly) is a helpful* skill. 




illustrate the use of speaking with an adequate voice level 
in .the classroom. 

ecognize that responding appropriately is a helpful speaking 

ill . V 

illustrate the use of appropriate^ responses in the classroom. 

•recognize that contributing to the topic at hand is a helpful 
speaking skill. 

•illustrate the use of contributions to the topic at hand in^ 
the classroom. 

•recognize that responding about feelings jLs a helpfuL spea'Elng 
skill. 

•illustrate the use of feeling responses in th^ cUssroom. 

Educational Environment: Evaluating Ability. Progress and Methods 
of Improvement ' - ■ = 

The students will be able to realistically evaluate ability^ 
progress, and methods of improvement in vdrio^s subject areas. 
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1. Methods of Evaluation ; The students will understand various 
methods of evaluation. ^ 

The students are able to: 

*deflne evaluatflon « 



* IJ^t if y various methods of evaluation, 
'explain about these methods of evaluation. 



*giye examples of the application of these various methods 
of evalu^ion. - ' 

' 2. Methods of Improvement ;*^ The students will be aware of various 
methods of - improvement in subject areas. 

The students are able to; > 

'define the except of method of improvement. 

'identify how a person can improve in a particular sybject 
area. 



y/kcc 



H. Self Understanding ; Individual Abilities Aid in TasK Accomplishment 

The students will be able to recognize how individual abilities 
aid in accomplishing dif if ermct^sks. 



Development of Abilities ; The students will be aware of ti. 
development of abilities in theiyelves and others- 

\ ■ 

The students are able to; 
'define ability, 

* (ability: the power or skill to do some special thing.) 
•identify some of their past abilities. 

*(i.e, abilities at different age levels; 0-2, 2-4^^5-6, 




. . . years of age . ) 
'identify some of their present abilities. 



'identify some past abilities of others 

9 



i 
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"•identify some present abilities of others. 

•recognize £hat abilities develop with both time and effort. 

• 

• .Abilities Contribute to Successful Daily Routine : The student* 
will be aware 6f how the abilities of themselves and others 
can contribute, to the' success of daily routine. 

The students v^re able to: 

'define successful dally routine. \ \ ^ K 

"^identify how their own abilities contribute to a successful 
daily routine. - 

. - . • identify -how the abilities of others contribute to k success 
« ful daily routine. 

Self Unde rstanding^ : Laming in Life Situations 

The students will be able to recognize that learning occurs in all 
types of life situations. 

1- Methods of Learning; TV ^ontr. - i be aware of the various 
methods ^ ^ earning 

The studfcnLs are able to: yr^. 
•recoJ?nlze that experience (doing) is a method of learning. 

•recognize that modeling is a method of learning, 
♦(modeling: learning by patterning after someone else.)^ 

"recognize that exposure is a method of learning. 
*(i.e. exposure through reading, listening to lectures, etc.; 
also exposure comes in varying degrees •) S 

2- Learnilig Methods in Their Lives: The students will understand 
various situations in their ewn lives where learning takes ^place 
by different methods. 

The stadents are able to: 
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'.give epc^mples of situations where they have learned by 
exp^rlHpnce. 

'describe what the^ learned^^ experience. 

* give examples af situations where they have learned by 
modeling* 



'describe what they learned because of the modeling process, 

'give examples of situations where they learned through 
exposure (reading, listening *to lectures, etc.). ) 

- . - ( ' 

describe what they learned becaus^ of the exposure method. 

Sel4 Understanding ; * Clarifying and Expanding Interes ts and ^ 
Capabilities I ~ — 

r 

The students will be able to appreciate the value of clarifying and 
expanding their interests and capabilities. 

1- ^ Factors Thyt Influe nce Interests and Capabilities ; The ^tudenti 
will be awj4re of factors that influence interests and cap^ 
abilities. ' ^ 

• "* ♦ 3 

* ^ .. a ' 

^ ^The students are able to: ' ' 

- * "i^ 

define interests. 

define capabilities. ^ 

recognize that' parents influence interests and capabilities. 

recognize that teachers influence interests and capabilities. 

recognize that peets influejice interests an^capabiliti^s./ 

recognize that sibling influence interests arid capabilities. 
*(see Systematic Training for Effective ParentinR . Parent's 
Handbook , Family Constella(?ion, p. 23-24 by Dinkmeyer 
and McK4y. ) 

* recognize that circumstances influence interests and 
capabilities. , ^ i ■' ' 

recognize that ather significant adults influence interest 
and capabilities. 

recognize that capabilities ai'e 1) inherent and 2) affected 
by the environment. 
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'recognize that Interests are t^otally affected by the 
environment • 



#2. Interests and Capabllltlea Chapge ; . The students will be aware 
, that Interests and dfapabllltles can change. 



The students are able to: 

•Identify Interests they have had In the pajtr 
'Identify capabll).tles they have had In the past.. 
•IdeAlfy Interests they have now. ^ 

. ' J 7 ' 

Identify capabilities they have now. 

'Identify luptet^sys they might have In the future. 

'Identify capabilities thiey might hjave In the fut;ure. 

* Recognize that Interests and capabilities change or 
expand with time and need. 



r 




i ■ 
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OPPORHINITIES EX)R RATING STUDENTS ' . 

How does one go about rating a child on his/her skills in a given 
area? The following suggestions piay ,be useful to the raier in 
developing opportunities for making decisions about . rating students 
on CoBpetencies. , ■ ^ 

Direct observation of the student under varied circumstances may 
well be the best source oTratings. * Such circumstances could include 
the classrootii, the playground, lunchroom, hallway, and special. classes 
or programs. Watching the student in nofinal interaction irj/^ese , 
settings could be supplemented by the provision of stort#^or fictitious 
situations that lend themselves tp the performance of^^^rtain .Competencies/ 



Discussions can prove to be valuable as can oral or written tests. 

' ' " ' ' ' ',./' ' f 

The first step in getting ready to assess^ ihe children prior to 

X J 

actually rating them is for THE RATER TO THOROUGHLY. fAMILIAR 

WITH- THE goals; DEVEL0P>1^AL 0BJECTIVES>ND COMPETENCES. It might be 
useful for the rater to develop hjr-;ner own performance indicators 



such as: "The student w±l,l j^h ^ list of five ways of expressing 
opinions verbaj.ly." Such performance indicators could be put on a 
check list as described bpiow. 

It could be helpful for the rater to keep a notebook or log with 
notes on informal assessment of the students' Career Education skills. 
^ spiral or looseleaf notebook organized to suit the rater's needs would 
seem appsopriate. 
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A SMiplt log entry in such a Ipg might be: 

1-31-78 ■ , ' 

" • 

Stu could not write a definition of verbal responses today 
but during discussion he knew that verbal responses had to do 
irlth talking. 

1-16-78 ' , 

Stu told me what verbal responses were today. 
1-17-78 

Stu wrote a good definition of verbal responses. 
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> SAMPLE 



GQMPREHQISIVE CAREER GUIDANCE 
COMPETENCY RATING SCALE 
Skill Check Sheet 



D«VelopMnt«l Objective: The students will be aware of the skills and 

characteristics that make, up a friendship) 



Perforaance Indicator 



Shared 



Took turns 



Children's. Initlale 



a 



a 



Encouraged another 



Respected another* s 
cont r Ibut Ion 



Compromised 



Asked another to help 
or play - 



1/ 



Successfully solved a 
conflict with, another 
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EXAMPLES OP TEST SITUATIONS ^ . *' 

The following 'section, is designed to 'aid the rater In determining 
ways of checking a student's skill on a Competency from the\ Competency 
Rating Scale Skill Level Criteria. There is an example given for each 
of the behavioral terms' used at the Knowledge level of learning.. The 
Coaq>etency statements are taken directly from the Skill Level Ctlteria 

Competency: define verbal responses. ^ 

Examples of ways of testitig: * ; 

- • " ■■' , ' ^ 

i; TJie child will write a definition of verbal responses. ' 

2^ child will discuss the'.nature of verbal responses. 

Competency: -identify the belief that all persons are equal ip 
worth and^ dignity as a part of the prpcess of 
establishing effective fdm^ly relationships. 

. ; \ . ' / . . 

^x^ples of ways of testing: 

1. The cttlld will tell what it means to be ^qual In a family 
by descrfbihg how people at t^ toward each other. 

2* The ch4.1d will use puppets to tell what equality between 
people means. , - 

3. The child will <n:^e a. story or tell a story of how people 
who are, acting equal behave .\ 



Competency: "describe what they learned by experience. 
jSxamples of ways of testing: ^ 

1.. The child will orally tell what was learned by experience. 

2. The child will write what was learned by experience. 



/ 
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imcy: 'list verbal methods of expressing opining and beliefs. 
Ei^pqilea of ways of testing: 

y l^m * Ask 4:he child to say or write ways ot letting others know 

' his/her opinions or beliefs through words.; Exaunples of this 
Z*^ ^lould be agreeing with someone else, disagreeing with 

someone else, stating a belief or opinion, writing letters ^ 
supporting an organization or person who holds the some 
\ belief s adi^ you db^ etc. 



Competency: *recOftnize those methods of expression which ^encourage 
othfiltB to listen. ' 

_/ ■ ■ ■ ' ' 

Examples of ways of testit\g:. 

1. From a written list, the child will bheck off those ways 
of communicating that encourage others to listen. 

^ , ' ■ ■ ... 

2. During a dlseusslon, the child will verbally recognize 
^ ' when\methods of expression which encourage ''others to 

listen are being used. 

3: Wh'en asked, the child will be able to tell what , method > of 
listening encouragement was used. 



compare and contrast the. planning process and the 
- trial and error process. 

Exaiqil^s of wayQiof testing: 

■ I''." ' - • 

\. JSiven an example of planning and trial and error, the . 
child will point out either in writing or by telling, how 
they 4re alike and how they are different* ' 

2. The child can complete a task both by planning and T)y trial 
and error. , 



Competency: "explain the purposes of those t^ks they carry out 
themselves. - ' ^ 

Examples of ways of testing: 

1. In informal settings, the child can give reasons for doing 
something. / \ . . 
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2« Given a situation or example of a task, the chilcf can 

tell why it is being done. , ' ^ 

3. When: given an assignment, the child can tell why it is 

to, be done, i,e. ,to learn /to alphabetize. , ' 

* , ■ 

Ckympetency: * give examples of ways that participation helps 
group codperation and effectiveness. 

• . ' ^ ■ ■ • ■ 

Exaaplea of ways of testing: / ' , 

. . . ^ . . . 

1. When asked to stiow that participation helps group coopera- 
, tiVeness and effectiveness, -the cK^ld will provide a real 

or apprpprlate hypothetical sitimtion to show that. 

f / ^ ^ • 

2. The child will be able to comare group situatlonsthat 
may or ma/ not show t^e effects of partlcipj^tion on , 
cooperation and effectiveness. / 

• - j ^ ^ ' ^ 

Competency: "illustrate the use of att^ntiveness tor listening 
in the classroom.. 

Exa]q>les c|f ways of testing: 

1. The child will provide a story to show the use of attentiveness 
as A listening skill In* school. ^ 

^ ' ■ ' • W ' " 

2. The child will ac|: attentively to show the use of attentiveness 
. ^ as a listening sk:^^in school. 

■■fi ■ . * 

3. The child will discuss situations where attentiveness is 
and is not used in listening situations in the classroom^ 

Competency: 'match school academic experiences to the/citizen 
^ activities where- they are useA^ 

ExampieB of ways of ^testingt » 

, 1. The chtld wilt be able td name a school skill such as arith- 
metic as being used in a real-life situation such as making 
change. 

2. Given a list of school skills, the child will be able to 
choose a real-life activity in which each is used. 
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THE RATING SCALE: CHOOSING A DEGREE OF PROFICIENCY 

' . ■ ■ ■ •» ' 



0 

■t- 



1 

-I- 



2 

Sr 



3 

-4- 



No 

CoBpetency 
OZ 



Mlnlmuin 

Level 

Competency 
30Z < 



Functional Mastery 

Level -.'^LiRvel * 
Competency Competency 
60Z 90X 



The rater has four ratings to choose from when evaluating 
student performance of each Devielopmental OSjectlve. The rater 
should thln^^ of this s^rfle as a continuum ranging from zero to 100 per- 
cent. Since the number of Competencies vary from Objective to Objective 
the number of Competencies representing a specific percentage will also, 
vary. An explanation of the meaning of each rating is glv^n below. 



NO COMPETENCY ^0-, To obtain this rating for^a Developmental 
Objective, the student is not able to demonstTate skill In the 
Cbmpetencies stated lo^^at Objective. \ * 



MINIMUM LEVEL COMPETENCY -1- To obtain this rating for the 

■' 

Developm^^al Objective, the student will be able, to demonstrate ^ 
- ; .tfklll lrrorfiy. the. most baalc^gompetehcles °feta|:ed for that Objective. 
^ PercEntage basis, this would mean that the student Is able tX 
demonstrate skill In at least 3p% of the Competencies for the 
Objective being rated. 
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F ONDAMEirrAL L EVEL COMPETENCy -2- To obtain this rating for a 
Developaental Objective, the student is abfe to demonstrate 
•kill in nost of the Cpmpetencles stated foi: that>)bjectfve. 
On a percentage basis, this would mean that the student Is 
able to deiBonstrate skill In at least 60% of t>ie Competencies 
fo# the Objective being rated. 



HASTERY LE VEL COMPETENCY -3- To obtain this ratini for a 
Developmental Objjectlve, t^e* student must demonstrate sklif-^ll^ 
most uf the Competencies stated for the Objective.. On a 
percentage basis, this would mean that the istudenti demonstrates 
^klll In at least 90% tff the Competenbles for the Objective 
being rated. 




J 



The rating number is selected as' follows: 

a. Count the total number of Competencies for th6 Developmental 
. Oyectlve being rated. 

- ^ - . . . \ ' ^ 

b. Determine the nutober qf these CompetencW the child being 
rated shows skill in. \ - , : ■ ' 

c. Divide the child's nuiia;ter of Cpmpetenctea> by the. total number 
of , Competencies to obtain the /percentage^ 



nJ;^?""H^'K^'°"'/''\''^~'"^ ^"^^ •^^^•^ to^ the percentage' 

SbJecUVe: ^';«^/^ting for that child on that Dev^Lp.ehta? 



■ I' 



61 ^ \ 



T ■ total nimber of Cdnpetendes for the Developmental Objective. 

rle: *or -the K-l.lfet^el, Interpersonal Effectiveness, Domain, 
Goal A, Developmental Objective 2; there are 12 Competencies. 

T - 12 ' . / 

'.■ ' 

S - the number of those Competencies in which the child being rated 
shows skill. * 

Exa^>le: Kindergarten student has shown skill in four ofythese 12 
Competencies. > . ^ • ^ 



S - 4 



Formula: S divided by T - Z 



4 divided by 12 - 33Z a rating of 1. 
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THE RATING FO^ 

■ " - ■ s . : . ,. 

Please refer to a. Cumulative Student Folder, Comprehensive Career - , 
Guidance, Competency Rating Scale as you read this section. 

The Cumulative Student Folder is desi j to follow the student 

throughefct'his/har school career. The student's Lrae^may be written on 

V 

the folder tab. Otherwise, the folder isonly identified as follows: 

Cumulative Student Folder ' . ^ 
Comprehensive Career Guidance 
Compejtency Rating Scale 
tL fol^er^ontains Competency Rating Scale Forms; these are 
distinctive for kH, 2-4, and 5-6 grade level groupings. Each Idvel 
of the Rating Scale contains, places for rating each of the Developmental 
Objectives staged in the Competency Rating Scale Skill Level Criteria. 
These a,*e presented in their abbreviated forms. There is a place 
.-beside each Developmental Obj^ct^A^e to circle the rater's assessment 
of tRe child's skill level for thit Objective. The numbers represent 
the percentage of the Competenci^ for that Objective that the child 
can perform. (The reader is referred to the explanation of the Scale 
on the preceeding page. ) There is a blank to the right of each Goal 
where the average of the ratings for the Objectives of tha Goal may 
be written. The average is obtained by summing the ratings and 
Ing by the number of Developmetital Objectives. 
) 
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The folder also contains the Developmental Profile. The Profile 
Is coflq>rised of a three page fold-out, a cover pa^ containing ^ 
identifying information and the three pagef containing graphs for 
charting the child's average Goal rating at each grade level . K-6. 
*«ch page represents one of the Domains. The Developmental Profile 
is assembled and designed to be used by all raters of the chij^d through- 
out his/her grade school career. The identifying information on the 
cover Includes ti^ student's ^name, birthdate, school name and location. 
There is space forfct^e rater^^s signature each year and for the dite 
of^hat year's rating. \ f * 

In the section of this manual devoted to directions for rating, the 



^use of these forms will be specified with examples 



It 
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QXREOTIONS FOR RATING STUDENTS 

This section of the naivv^l explains In detail the mechanics of 

' - f 
rating a' student on Career Guidance Skills. ^Examples of con^leted forms 

■ay J>e found Inmiedlately following these directions. ^' 

Know the Criteria Skills The^irst step in beginning to rate 

students on the Career Guidance Skills 
* ' is for the rater to become THOROUGHLY 

FAMILIAR with the Goals, l)evelopinental 
Objectives, and Competencies for the 
child's level, K-1, 2-4, or 5-6. 
It is imjportant because the rater must 
, s he alert to the behaviors that show 

skills to be rated as they occur in , 
^ ' informal^situationc, during discussions, 

on t^sts, during written activities/ 
and in one-to-one interaction between 
students. The rating of a child should 
not be base^ on iDne incident alone » 
Several ^observations of skill in an ^ 
area might be recorded in a log or 
on a check sheet befo^j^e the child' lifif 
rated. 



The process of ratlflfe*, that is the 
awareness of .the child's skills by 
the rater, will take several months 
unless a prerating is done, fhe actual 
marking of the rating sheets should not 
require more than a day or two. 



Preratdng 



^ In the case of preratii^g, the rater 
will not have more than a few 
weeks in which to observe the children; 
the rating. will 1>e made orTless in- 
formation than will a rating that 

. occurs in the spring. 



Post rating 



In the case of Nthe postrating, the 
rater Iwill have an eptire school 
year in which to observe th^hild. 



Filling out the Rating Form 



1. *As tJije rater sits down to the 
actual task of firlling^ut that I^ing 
Forms found in the Cumulativie Stjti^ent 
Foldej^ the following' materials 
will be needed: ^--^ 
logs notes, skill chdH^ sheets, the 
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Foni, Continued 




child's Folder and from It, the^ 
Ratings Form for the appropriate Itevel, 
K-lf 2-4, or 5-6, the Developmental 
' Profile, and tlie^Sklll Level Criteria " 
for the appropriate grade level from 
the Rater/ s Manual. Other sund|ry items 
• such as writing instriments in more 
" than one color 'may be needed. 

\ ^ 

' J|^2. Write the student's name on th^ 
tab of the Cumulative Student Polder 
if this is the first ^ting for this 
student due to hie or her being in 
Kindergarten or being transferred 
from a school where no Rating was don^. 



3. Remove the Compet^cy Rating Scale Form 
from the Folder and circle the appro- 
priate.^seaso^ found in the' up^er left- 

hand corner of th6 Form and the appro- 

S 

priate grade found in the upper rlght- 



j^d* corner. Fill in the student's 
name and your name. At this point, 
it will be necessary to refer to the 
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fiUlnf out the Bating 
Fon, Continued 



Skill Lev^ Criteria from this 
Itanttal. 



Begin the Rating by referritig to 

the Skill Le>^el Criteria and the first ' 

Goal under the Interpersonal Effectiveness 

Domain. Read the .Goal, the first 

Developmental Objective, and the 

Conpetenci^s under it. Reflect on 

the ^stydent^^behavior and ref er 

any notes^y^plgKt have in the log 

on this student's performance for this 

/ Developmental Objective or specific ' 

Competencies unijer it. At the K-1 

level, tliere are 12 Competencies under 

the second Developmental Objective, 

If you feel the child h^ demonstrated 

skill in nonevof them, circle the zero 
*f ' ' ' 

^ for rating of that Developmental 

Objectfy^^^f. the 'child has demonstrjted 



skill in 4 of the Competencies, circle 

'0 

the one because, five divided hi 12 equals 
33J; which Is a rating of one. l£ the. 
child has demonstrated skill in 7 of the 
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'^^^^.^^^^ Rating ^ CompetenQies, circle the two becau>e 7 

Fom, Continued V divided by 12 equals 58% which is a 

■■ ' - . 

, rating iaf^^two. If the child has shown 

' ^ skill in 10 of the Competencies, circle 

^'^./^ the three because 10 divided by 12 

equals 85% which is a rating of 3. 

Each Developmental Objective has a 

; differ^t number of Competencies so be 

certain you have the right total number 

for determining the child's rating for 

that Developmental Objective* 

V A detailed description of this process 

be found at the end of the part of 

this s^tion entitled THE RATING SCALE: 

^ CHOOSING A DEGREE OF PROFICIENCY, Page 55 

J 5. Complete the next Objective Rating 

in the same manner. Then, to find the 
average rating for that Goal, add the 
two Ratings and divide by two. Always 
divide by the number of Ratings that 
went into the sum; that is 'fh^ same 
as the number of Develdpqiental Objectives 
for that Goal. 
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ruling out the Rating ^..^ 6, Continpe in th^ same manner lihtil 
Pom, Continued the child has been r^ed on all of 

the Developmental Object^lves Jor the 
Interpersonal Effectiveness Domain. 
At that point, it is necessary to find 
a Domain Average Rating for the child. 



\ 



To do ^this, sum the ratings of the 
Developmental Objectives, divide 
the total number of Developmental 
Objectives and record the Average Domain 
Rating^on the blank provided for it 
on the Conjpetency Rating Scaje Form. 
\ That is found at the end of the ratings 
^'^"^^/j^^^..^^-^.' for that Domain. ,Jhe Average Domain 

Rating will be recorded on the Classroom 

r ^ 

Profile, Rate the child on the other two 
^ Domains In the same way, * j 

) 

/• ^ time to transfer the 
Rating tcj the Developmental Profile ^ 
/ graphs, First, fill out the infor- 

mation on the coyer sheet of the 
Developmental Profile. This includes 
^ the student's name, birthJate, school - 
and school district and location. Sign 
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Filling out t^e Rating 
Foni» Concluded 



the line beside the appropriate grade 
level and fUl in the current date. 

the case of a^preratlng and postratfing,/ 



extra date^^nd signatures may be crowded 
In. Locate the sheet for the Interper- 
sonal Effectiveness Domain. Locate 



the appropriate grade level graph 
^Wl^ a 



oiTthai 

sheet. a 4ot on the^Blt^sectlng 

lines of the Goal letter and the average 
Goal rating for that Goal on the chart. 
This Is obtained from the ^Competency ^^y^ 
Rating Scale Form you just completed. Graph 
the other Domains In the same waV. 



Classroom Profile 



\ 



The Classroom Profile may be used In 

t '■ 

two ways. It may be used at the' end 

-A 

of*^e school yejbr as the rater rates 

tKe children. It may be used by 

V/ ■ ■ ■; . 

teacher In the fall as he or she makes 

yearly^ plans of a new class. It may; be 

completed from the end of the year 

ratings or from the pre^atlngs of the 

current year. 

The Average Domain Ratings for each 
student in the class are used for this 
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Classroos Profile 
Concluded 



f 



Profile. Several Classroom Profile 
Charts may be found in the Appendix^ 
of this Manllll. 

Refer to the following page for an 
example partially completed Classroom^^ 
Profile Chart. 

To use the Prof ile, complete the 
identifying information on the page. 
Each graph represents one of the three 
Domains: Interpersonal Ef iectivjeness. 
Work and Life Skills, and Life Career 
Planning. Enter the children's names, 
in alphabet! (sal order if you wish, 0- 
on the blanks beside the graph. 
Place a ^ot at the intersection of the 
child's name and his or her Average Domain 
Rating ( 0 1 2 3) for each Domain. 
When all children's ratings have been 
recorded, draw lines connecting the 
dots for each Domain to give you a 
profile of your class' standing on 
the Career Guidance Skills^ by Domain. 



* COMPETENCY RATING SCALE 

» Classroom Profile 



Teacl^^ ^^f^Qcl(^■ T hr ee ^Vf v J .0 V Year 7 7 ' 7 9. Date May 1.^^ 



Student's Nane 



D(»1AIN 
I 



1. 


Third CroL(^e. Tcj^n,! 


0 


1 
1 












2. 


_Grv-o.l£i.- TVy^<p ^V:,6.vxk 










3. 












A. 












5. 












6. 










7. 


V 

* 










8. 










9. 












10. 










11. 










12. 










13. 










14. 










15. 










16. 










17. 










18. 










19. 










20. 










21. 










22. 










23. 










24. 












25. 


/ 










26. 










27. 










28. 










29. 










30. 


^ . 











DOMAIN . 
II 

0 1 2 3 



DOMAIl* 



3 




DOMAIN I 
DOMAIN II 
DOMAIN III 



/ 



INTERPERSONAL EFFECTIVENESS DOMAIN 
WORK AND LIFE SKILLS DOMAIN 
LIFE CAREER PLANNING DOMAIN 



< 
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(Circle one) 



Fall 

/ 



V 



V 



COMPETENCY RATING SCALE FORM 



IntsrfMTsonal Eff«etlv*nM$ Domain 



(Circle one) 

Grade .2 
(§Se3) 
Grade 4 



Rating Scale: 



0 
h 



2 



3 



No 

Cpmpetency 

0% . 



Minimum 
Level 
Competency 
30% 



^ Functional 
Level . 
Competerlcy 
60% 



Mastery 
Level 
Competency 
00% 



jDlrectlons: Circle the number of the Rating of the student's performance ability for each 
Objective. Determine the average ability for a Goal by dfvldlng the sum of 
scores by the number of Developmental Objectives. 



Rating Average 



A. Human Relations Skills : Behavior Affects Behavior 
1 • Types of Responses 

2. Actions of Others Affects Behavior 

B. Human Relations Skills: Friendships 

1. Friendship Characteristics 

2. Making and Keeping Friendships 

C. Human Relations Skills: Expressing Opinions and Beliefs 

1. Opinions, Beliefs and Facts 

2. People Have Opinions and Beliefs 

3. Methods of Expression 

D. Human Relations Skills: Acceptable Behaviors In Groups 

1 . Behaviors That Help or Hinder 

2. Rights of Self and Others ^ 
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0 1 2(5) 
0 1(1)3 

' 1 
0 1®3 

0 1^3 

0 1(2)3 
0 1 <g)3 
0C)2 3 

0 l(|)3 
0Q2 3 
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E- Belatinp With Significant Others-Competitiveness and Ck>oper^iveness 

~7 ' 

1. Effects gfCooperativeness ' 

2. Effects of Competitiveness 

3. Differences and Simiiarities Between Competitiveness and Cooperativeness 



\^ F- Relating With Significant Others : Family Relationships 



^ 1. Process of Establishing Effective Family Relationships 
2. Results of Effective Family Relationships. 

' . ' j 

G. Self Validation: Worthvi^hlleness 



1. Worthwhileness In Betatlon to Ojtherji 

2. Feelings of Worthwhileness 

H. S%lf Validation : Control Over Self and EjMronment 
1. Factors of Controlling Self andnEnvtronment 

/ 

I. Self Validatio n: Individual Dt/ferences 
1 . Changes In Behaviors ^d Abilities 



•O 1@3 



Rating Averags 



0 1@3 
002 3 

0 1 2(S5 

0 1 2@ 

0 1 2(S) 

0 1(^3 

0 1 @3 



3.0 



a::0 



0(32 3 /» Q 



Average Interpersonal Effectiveness Domain Rating 



ERIC 
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ucvcLur/v\tiN I AL KKUntt: INTERPERSONAL EFFEplVENESS DOMAIN J- 

GradMK-6 I 

^ Student's Nam« 3 Pa.jp; ( 



rgarten 



Year:>7^/ 




3 
2 



D/g F G H 





















3 

2 < 
0 
























) 


















1 














/ 
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ABCDEFGHI 



ABC'D-EFGHI 



[fourth Grade 



Year: 



Fifth Grade 



Year: 



3 

1 
0 



3 

2 

V 1 



C D E F G H I 



aIcdefgh 



ABCDEFGKI 



Sixth Grade 



Year: 



r \ 



3 
2 
1 
0 
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ABODE 
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l/^ING THE RESULTS OF THE RATING SCALE 



tWB.Ratin^ Scale an<J the process of ratlnk the children with It 



have been W>roughly explained. You are now, no d'oubt, completely 
familiar wlthSfhe Goals, Developmental Objectives, and Competencies listed 
In the Skill Level Criti«:la. It is time to addVess the specific value 
and use of the resi^lts obtained through use of the Rating Scale, Your own 
familiarity with the Skill Level Criteria will suggest unique uses to you , 
in your own situation. The following suggestions are meant bnly to 
supplement yours and to present broad uses that could be employed by whole- 
schools, school districts, or states. 



Current and Immediate Use of 
the Results 



ST- 



V 



Determine individual student stren^bs 
and weakne^es In Career Guldai 
Plan Immediate curriculum changes fjot an 
Individual student. ^ 
determine th^ strengths and weaknesses 
of a Qlsfssroom. groi^ in oirder to pl^ ' 
curriculum adaptations to meet thd n^ds 
of the group*. (\ ■ '/ \' 

)- ■ 

Monitor individuial a^d group progres 



Future Use of the Results 



r 



Thefe are nb standaWzed guidelines^f or 
the evaluation of student^^ncorporation 
of career guidance concepts into their 
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r 



Future Use of the ^i- lives. There are ho set standards for^ 

m Resu]/^8» Contiruied'. mastery. This void leaves open the need t 



for establishing the levels that can 



*^ A realistically be expected 



realistically be expected i)f children 
i^ various grade levels, of various 
ages, of various socio-economic 
status, of various- ability , etc. 



» / Conscientious use of the Rating Scale 



<■ 



can provide empirically bas^d expectancies 
developmental stag^aXrv-^^areer education 
concepts, use. a ^sou^d^asis fpr the 
sequencing and mod^ication of the 
x:urriculum, and .a .basis fdr determining 
the methods of judging of student mastery. 



^ * ^^'^ example,* som^ decision nee4s^o be 

\ > 

made regarding the use of the objective^ 
stated by developmental level; siiould alL^ 




be taught to all grades in that ^ 

J 7 

developnx^nt^l level cir should they be 



specified to be taught at specific 
gride levels. 



t, 

) Guidance iJ^partment or Curriculum 

Director in the school system may want to 



73- 




/ 



Future Use of the 
Results,! ,p9d^luded 



sy8|;^inatically gather the re^^ults of 

the Rating Scale in order to ^ssess needs 



of sti^nts at different levels and 
to estab'lish school-wide >expectancies • 
for students irucJ^reer guidance concepts.. 



The .Competent Ratl^ig Scale piiovides a set of guidel^&je s fot the in- . 
fission of career\^uldance concepts into the school curriculum. It c^an only 
^ b^e as Ji^fective as tho^e who use^ it allow it to be. It will 5^e ir^^ffectiVi 
if merely re^r^ld as an exeri^se \*^^^he results «hidd^]^ in fil^rrg cabin 
jfrom ApriL^tp /pril. It cari/he^'^^^ effective if used Xp individualize 



instruction, 



cri-a«s<ooin activities, enhance intex^rsonalV work 




and. lif^ skills for both* teacher and s 



that education is- more t 



han^ 



be an eliciting new tool in the hands o 



th^ir students be<^oipe more effective p 



1 \: 




bring \^nt^focu8\ the 
Rating iBcale can 



ho wish toPgrow and se 




y 




r 
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COMPETENCY WiNG SCALE 



. « Cross-Reference Chart 

The following chart presents a cross-iref erence of the original Georgia 
goal claasiflcatlon with the go^l classification that ta u^d in the <;oi|^ 
. prehenslve^ Career Guidance Program. ' Under the Georgia Goal Clasdlf Icatlbn 
System column below, the numbered goals are those used by the Geor||^ 
Stat^ewlde Testing Program (Georgia Criterion-Referenced Tests). TRe lettere< 
goals are thope that were added by the Comprehensive Career Guidance 'Project, 



Domain % 


Goal Classification Systqpi 


> 




# ■ 






Sv&tem 


* 


, - 

A • 






^ ^ 

r 

<^ 




®^ 


















Interpersonal 


D / 








Ef f t ltflbn4nfi 


E 






n 




F 






c 




G 


■i ' 








H 


y " f- 


I 


2 

J. 














. v^"/>. ■ * ^ 










A 




e 






B\ 










C 






7 




D 








Work and \Aff> 


E 








Skills 


F 










c 


\ 




X ^ 




H , 






A 




T 






9 




J 
K 






12 
11 




A 






3 




B 






17 




C 






18 


Life Career 


D 






20 


P^lannlng 


E 

% ' . F 
G 






. G • 
H 
. I 




H 






8 . 




. I 






■ , 16 




y . J . 


■J 
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COMPREHENSIVE CAREER GUIDANCE 
COMPETENCY RATING SCALE ^ 



Overview Chart 
Kindergarten - Sixth Grade 



Developmental 
Level 



Interpersonal 
Effectiveness 
Domain 



Work iand Life 
Skills Domain 



Life Career 

Planning 

Domain' 



Developmental 
1S(|vel Totals; . 



9 <k)als, V 
14 Objectives 
76 Compet^n^i^ 



11 Goals 

22 Objectives 

55 Competencies 



10 Goals 

16 Objectives. 

64 Competencies 



^ 

30 Goals 
52 Objectives ♦ 
205 Competencies 



2-4 



9 Goals 
17 Objectives 
97 Competencies 



11 Goals 

27 Objectives 

75 Competencies 



10 Goals 
22 Objectives 
121 Competencies 



30 Goals 
66 Objectives 
293 Competencies 



5-6 



9 Goals 
18 Objectives 
101 Competencies 



.11 Goals 
1/ Objectives 
59 Competencies 



10 Goals 
17 Objectives 
116 Competencies 



30 Goals 
52 Objectives ' 
276 Competencies 



Total: 3Q Goals * 170 ^Obj ectives * 774 Competencies 



-.C0KPAEHEN6IVE CAREER-GUIDANCE 
• . COALS AND DEVELOPMENTAL OBJECTIVES 

♦ . ' OVERVIEW - 

'KINDERGARTEN THROUGH • SIXTH GRADE 

^ DOMAIN: INTERPERSONAL EFFECTIVENESS 

The students will be able to recognize that their behavior toward 
others affects other's behavior toward them. m 

K-1: 1. The students will be aware of the various interpersonal * 
relationships in their llve^ - • 

2. The students will be aware of the different types of 
responses they use In Interpersonal relationships. 

2-4: 1. The students will understand the different types of 
responses tHey use In Interpersonal relationships. 

2. The students w^H be aware of how the actlons^of ^others 
r affect their behavior. % \ ^ 

5-6: 1. The students will be duare of how their aqtlons affect 

the behavior of others. ' - 

'i . 

*■ - ♦ * ' 

The students will be aware of the relationship between j 

actions and responses. 

The students will be able to demonj»trate an understanding of the process 
of makiitg and^keeping friendships. 

K^l: 1. The students will be aware of the skills and characteristics 
that make up a friendship* 

2r4:, 1. The' 'students will understated vhat sicills ar^d characteristics 
make up a friendship, ^ , • \ 

2, The students will be aware of the process of malcln^and 
and keeping friendships, 

'% ■' ■ ■■■ 

5-6: ,1. The studenrc will understand the process of making and 

.keeping friendships. - ^ " 



4r' 
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2. The students will evaluate the effectlveness^of their . 
ovm friendship skills. I - 

atudents- will be able to demonstrate an awareness of the 
various methods of expressing their opinions and beliefs. 

K-1: 1. The studerits will be aware of different types of responses. 



i 

e' 



2-A:. 1. The students will be aware of what constitutes an opinion, 
a belief, and a fafct. " . 

2. The students will be aware that all people have 
opinions and beliefs, u * 

3. The students will be aware of the various methods of ' 
expressing opinions and beliefs. , 

5-6: 1. The students will understand the various methods of 
expressing opinions and beliefs. 

2. The students will evaluate th^ir own methods of expressing 
opinions and berllefs; ' f "b 

The stu^nts will be able to identify socially acceptable behaviors 
occuring in. a group situation. - 

K-1: r. The students ^11 be aware of various group situations. 

2. The students will be aware of those behaviors that help 
or hinder group cooperation and. effectiveness. 

2-4: 1. The students will understand thosa^behavlors that" help 
or hinder group clboiferation and effectiveness'. 

2.. The students will be aware that those behaviots which help 
the group to function include observing the rights of self . 
and others. 



5-6: 1, 



The students^ will understand the relationship between tW 
rights of self and the rights of others in gro^ situations. 

The students will be aware of the characteristic behavior- 
patterns (roles) that develop as a part of group interaction 

The students, will be^ware of their own behaviors in group 

Interactions. t> ^ r 



E. BtudeW^ill be able to recognf^e the effects of competitiveness 

cooperativeness with both pe^s and adults. peuxtiveness 

K-1: 1. The students will be aware of what constitutes cooperatlvene 
- : 2. !rhe students will be aware of what constitutes competitlvene 
2-4: 1., The students will be aware of the results of cooperativeness 
2. The students will be aware of the results of competitiveness, 

. 5-6: 1. The students will understand the effects of their 
^cooperativeness with both peers and adults. 

2. The stydents will understand the effects of their com- 
petitiveness with. both peers and adults 

.3. The students will be aware ot the differences and similarltie 
betwe^en competitiveness a^d cooperativeness. ^ 

'* I^Lm J^M ^'^^^^ '° irecognize the value and process of 

establishing an effective rel^ship with their, families. 

K-1: 1. The students will be aware of the "roles of eSh membfer 
of their faiailies. " 



2. The students will be aware of their family relationships. 



2-4: 1. 



•The students will b^ aware of the process of establishing 
effective family relationships.! 

5-6: 1. The studenli^llf understand the process of -estf^blishing 
effe&t*lve family relationships. . 

2. The 'Students .wirf be awaiz-of the results that come from" 
having effective family r^ationships. . 

The students v^^ be, able to achieve feel/ngs of worthwhileness. ' 

K-1: 1. The students will be aware of factors that distinguish 
self from others. . "^^-^js^ " 

2. The students will be aware of feelingl and their cauj^^s. 

^""^^ ^' ^l!^''"^^"'! "'i' '"^'^ °^ the\|ftiVlties they perform 
that make them feel worthwhile^ A-^" A 



ctoractarlstlcs and abilities »h?-^h'l^,?"*f !°'- '"'yl-S Peraftte 

• .nd that certain these Jha jJ e^lSlL fnl^BUir/"" - 
from time to time. ^iscics and abilitie.s may change. 

1. The students wlllHe aware of wavs fha,- , 
, and/or dlfferenj from them. ^^-\ People are^iJce 

p1^etl-a\f|b\litl Characteristic .et^I^ ' 

. , Patterna ana labilities in other individuals and in self. 



others oyer time. * "-J^^tr^ or seit an/l/or 



' ' ' . and"' LIFE SKILLS 



skills that are used 

r 



1. The ^studeiits will be aware of what d consumer Is and 
I what he/she does. 



2-4: 1. The students will be aware of the consumer skills that they 
use in their own dally living. 

5-^6: 1. The students will \inderstand the various consumer skills 
that are used and needed by different consumer groups. 

V ' ^ ' 

The studentsS^lll be able to Identify the relevancy of school subjAt 

natter and other school experiences to communltyy home^ leisure^ 

and occupations. ^ 

K-1: 1, The students will be aware of the school academic and 
social experiences a^ tUl^r grade level, 

^- • i>«^ - 

2. The students will be aware of how school academic and 
social experiences relate to the activities of family 
-* members in the home. ' ^ ' 

2-4 • 1. The students will be aware of the school jiicademic and 
social experiences at their grade level. 

■ . m 

2m The 'Students will understand how school academic and 

social experiences- relate to the role of citizen in the 
community. 

5-6: 1. The students will be aware of the school academic and 
social areas at their grade level. 

2. ^The students will .understand how school academic and social 
areaa relate to the role of worker on the job. 

3. The I students will understand how school academic and 
soclar^|q|eas relate to the leisure participant. 

The student.s will^be able to recognize that ojthers depend on them 
in helping perform a task and will be able, tp identify situations in 
which people dep^ci^n^ach other- to perform certain tasks. 

K-1: 1. The iat^l^ms will be aware^ of activities in which they 
can pari^Pitpate.. [ 

^-4: 1. The students will be aware of activities in which others 
need their help. ^ . r • 



9 

5-6:- 1. The 8tiident«-4#ll-l-unde«t^nd-8l^^ati<>n 

dependent upon each other to accomplish a task. . 

The students will be able to recognize the value (personal rewards) 
which comes f^om a task well done. . ' 

K-1: 1* The* students will be aware of tasks that th^y^ are able to 
accomplish. 

2*-4: 1. Of the tasks they are able to accomplish, the students will 
be aware of those they do well, \ . 

2. The students will be aware of their personal^j^riterla for 
successful task accomplishment* - 



/ ' 

aval lab! 



5*6: 1. The students will understand the^ersonal reward^ available 
when a task is done well. 

The students will be able to recognize that tasks 4iave a purpose am 
that steps are followed in completing a task. ^ 

K^l: 1. The students will be aware of tasks carried out by themselves 

2. The students will be aware of the purpose of those tasks 
carried oi^t by themselves and others. 



The students will be aware of tasks tarried out bji'^^^ems elves 
and others. ,if^ V^i? 




2-4: 



The students will understand the ^i^rpos^ of those caskd carrl 
out by themselves and others* * 

3. The students will be aware of the majdr cesses Ih task 
accomplishment* * 

5*-6f 1. The students will understand the major processes and the 
steps involved in task accompli^ment * 

The students will be able to recognize certain personal characteristics 
that are related to Job fields. 

K-1: 1* The students will be aware of .various jobs* « 
2-4: 1* <>The students will be aware of v^ious job categotl^s« 

2* The students will be aware of variatefi^ersoiial characteristic 



3, The ^tudents will be aware of how some persoi^al characteristic! 
can tela te to job fields. ^ ^ ^ 

5^65 The students will understand how some personal characteristics 

rel^e to job fields. 

2, The students will be aware of the importance of the relationsh: 
^ , between personal characteristics and job choice. 

The students wlH be able to distinguish between work and leis»r^ time 
Activities. ^ . - ' ^ 

K-^l: 1, The students will be aware of what work means. ' ' 

2. The .students will be aware of what leisure means. 

3. The students wl^l be aware of various work activities, 

4. The students will be aware of various leisure time activities. 

2--4: 1. The students will understand the difference between work 
and leisure,; - . 

2. The students will be aware of varlbus~wdrk- roles, 

3. The students will be aware of various leisure roles. ^ 

4. The students will be aware of how their work and leisure 
time activities have/are/and will change^* ^ 



5-^6: 1. Th^ students will understand the similarities tad 

differences between work and leisure time ag^tlvlties. ^ 

The students will be able to recognize that respect Is due to others 
for the contributions they make J.n their various roles and when' tljeir 
Vork is well done, regardless of its na'ture,^ ^^. ' 

K^i: 1. The students will be aware of the vork roles of ^peopl 
around them, 

' \ ^ ^ ^ 

2, The students will be aware that each work role has a purpose. 



3. The students will be aware of the meaning of respect. ; 

2^4: 1, The .students will be. aware of the purposes of various work 
roles. ' - * : 




2. The students wiii understand the effects of quality wor^ M'- 1^ 

3. Thcr students will be awar^ that respect is due others for 
vo'ck that is well done. 

5*6: 1. The students will understand the purposes of various vork 
coles. ^ 

" \ ^ ; , % / - 

2. The students will understand that respept-ls due to otRer's.^ • 
^ ' for work that Is veil done, regardless i|f the nature of that 
^ work. ; 

The students will be able to :>recognlze that all people perform iupme 
type of work. 

K-1: 1. The students^will be aware of what work means. 

2. The students will be aware of various work activities. 

' 3. The students will be aware that family meuibers work. 

2-4: 1. The students will understand what work means. {j/ 

2. The students will be 'aware of hqw they and other students 
work. / , 

■a 

S-^Jii 1. The students will understand variot^ work roles and a'ctivitles 

performed by others. 

The students will be able to recognize that^work roles may change during 
one's career or thVt a worker may have multit)le roles at the sane time. 

k-1: 1. The students will be aware that change does take place 
^ V throughout their lives. * 

' ' 2. The students will be" aware of what a worker Is. 

2-4: 1. The students will be aware of what a "work role" means. 

2. The students will be a«iare of what constitutes a career. 

V ■ ' 

3. The students will.be aware thit a change in work roles can 
take place during one's carreer. * 

5-6; 1. The students will understand various work role^ arid 

activities performed by othe*rs. ^ 



7. ' /JT 

The students will be aware that a worker may have multiple 
roles the sanie time. . 

K. Students will able to recognize that there are families 

(ditsters) of jobs which relate to ope another and that one's Interests 
abllltle^ can relate to sevaral Jobs as a results 




(fel: ^1. The students will be aware of yArJ^s jobs. \ 

/ ■ " 2. The stadents will Be aware jrhdt stoe job fields relate' to ^* 
ojthe^jlob fi^ds. . ^. ; • . - " 

!• The students will be aware of various job dusters. 



2. The students will understand* that some jobs relate t6 other 
jobs. 



3. The students^wlll W aware of * how Interests and abilities 
r el^|:e jto j olj /rlusteys * " ^ ^ • 



5-6: i; The students will liitdferstand how Interests and abilities 
relate to Job clusters. 

\ 

2. The' students will be aware that Interests, and abilities 
' can relate to several jobs. 



♦ 



DOMAIN: LIFE CAREER fLANN^G ' ^ ^^Jl^ 



A. The students will be abl'^ to recognize that attitudes and values 
affect decisions^ actions, arid life styles. 

K-1: 1. The students will be aware of what attitudes and values 
are. . . ^ 

.2. The students will be aware that attitudes and values exist 

for everyone. . ^ 

The stUjJents wiJ 1 understand what altitudes and values are. 



2-4: 1 



2. The students will understand tiiat attitudes 'and values 
exist for everyone. ^ 

3- The studehts will be aware of how attitudes and values 
affect decisions and actions. 



• 



^ • 93 



5-6: 1. The stiTdents "win; be aware of various iife 'styles. 

2. The students will be aware of how attitudes and valuCT 
affect d^clsloris and life stylel. 

( ' ■ . • . ■■ 

SSt'^^h^?;'?."^^^ ^- f to recognize that they make decisions and 
/^ot^ J. ^^^'^.^ ^'^^ i'?"^^""^ by decisions made by themsel^ea. anj 

K-i: 1. The student^ will be aware of what decision-making nea^^ 
2. The students will be aware that everyone makes decisi&. 
The students will. be aware of the decision-making ^ess. 




2-4: 1 
2 

5-6: 1 



The stud^ents will be aware of how their lives are Ifluenced 
by the decisions they make. 



K-1:. 1. 
2. 

2-4: 1. 



The students will be aware of how their lives havf been 
are and will be influenced by the decisions thiey lAake. ' 

2. The* students will be aware of how their lives are inf luenced 
by decisions made by others • 

. The students will be able to recognize that there can be.'alternative 
decision-making courses, with differing consequences.. 

The students will be aware of what decisi^-making means. 

The students will' be aware that everyon§.mak*es decisions. 

The students will be aware of the deciiion-making process. 

2.. The studenfs will be aware of ^he-rfeia€ionahip between 
decisions and consequences. 

1. The students Al understand the relationship between 
alternative lifT.slor>-making courses and consequences. 

2. The stM^ents will understand about the choices within 

^ decid^-making courses and their differing consequences. 

The students will be able to Fa^fognize t^hat "planning" leads to more 
*o a talk.'" dc^hance or "trial and'ertor" aJprLch 

K-1: 1^ The students will be aware .of tfi^ planning process. - 



5-6; 
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. 2, The students will be awave of the tr and error approach 
to a task, ^ 

2-4i 1. The students will understand the planning process. ^ ^ , 

^-2. The studentSi will undiefstand the trial and error approach 
tbV^task. - V - |A 

^•• ' • * • ' ■ 

3. The students will understand the similarities and diffjerencea 
between the planning process and the l:rial and error process 
In task accojoplishment. . 

5-6: 1. The^students will understdi;id that the plai^^g process fa- ^ 
a more effective approach fof task accdmpl^^nent thax\'trlal 
/T^ and error. ^ ' - . ^ . 

The students will be able to dijD|ioitst rate effective study and learning 

skills, : ■ ^ 

K-1: 1. TTj)^ students %rLll be aware of what constitutes effective 
6tudy and learning^ skills. • ^ 

2-4: 1, The students will understand whJkt cohstltutes effective 
study and learning skills. - . 

2. The students will understand how their effective study skills 
o^pply in a study situation. 



5-6: 1. Tfie sttments will bk aw^re of how their^feffectlve study , 
skills combine to fmrm a study, system. . 

^2. The ^udents vjill understand the importance Qf developing 
their own effective study system. ^. 

The students will be able to employ listening and speakinV) skills 
that allow for Involvement in classrpom discussions aAd activities. 

K-1: 1. The students will be ^ware of listening skills and hoy to 
use them in the classroom. 
... ' ' • ^ ■ ''^^ ' 

2. The students will^be aware of speaking skills and how to 
use them in the' classroom. 

2-4: 1. The students will understand listening skills and how to 
use them in th^ classroom. 
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5-6: 



2. The stvd^nts will understand speaking skills and how to 
use them in the classroom. ' ^ . * 



1. The studejnts will understand the applications of list^nli^g 
•sk^Us ^nd Ifrow to use theip in thtfe classroop* ' * 

2. The .students will understand the appOjlcati-ons Of^ speaking ^ \ 
\«8kills and hew to tise them in the classroom. • 1 v . . ^ 



The students will be able to- realistically evdluati^ ability, progress, 
^nd methods of improvement dn various subject^ are^s* \ , 



K-L: 1. The students will be aware of Vtti^ous japt^ods'^of . 

' evaluation* ^ ' ^ ' ' 

2-4: 1. The students will un tand various methods' of^ ^valuation. 
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2. The students will be aware «of various -metliod^ of Improvement ^ 
, ^ in subject^ areas. , 

^ <^ ^ ■ . . ^ 

5*-6: 1. The students will understand ho^/ to apply various methods of 
evaluation in determining ability, progress, and Jfhe ^ 
effectiveness of methods qf improvement in Various subject 
areas/ - ' * . . - '* -.^ ^ 

The students will be able tq recognize^^how individual abilities aid ^ \ 
in accomplishing different t*ask3. 7 " , 

■ - ■ ' ' " ' ■ ^ ^ ■ ■ ' ' 

ft ' 

K-1: 1. The stud'ents will be* aware of the abilities of themselves 

and others. ^ / '■ ' ^V* 



2-4: 1. The students will be aware of th^e developmeiit of abilities' 
in themselves and others.' " ^ - • " X 



Lves and Ounei-s.^, - ■ • ^ 

2*^ The students will \jDe aware of hi^ the dbilitieAM^ themselves ' 
and others, can /contribute to the >su£c^ss of daily routine. 

5-6: .1. The students ^411 understand how individual ability differences 
contribute tol'tKe completion of specific tasks. • 

The students Vill be aM^ to recognize that learning occurs in all 
types of life situatic/;S. . ^ * 

K-1: 1. fhe student ; wil*! be aware of what" constitutes Tfiarning. 

2. The studeL^s will be aware that learning -takes place invtheit 
daily liws. ^ • . ^ i 



